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l am f! rm. TO ERIC AND ORGANIZATIONS OPERATING
UNDER AGREEMENTS WITH THE NATIONAL IN-
SUIUTE OF EDUCATION FURTHER REPRO-

DUCTION OLY
You are obstinate. QURES FERMISION. oF e o R
5 OWNER
He Is a pig-headed fool.
Bertrand Russell once gave these statements as the conjugation of an
"irregular" verb on a British Broadcasting radio program. Shortly aftervard, ;

The New Statesman and Nation offered prizes to readers who sent in other

“irregular' verbs of this kind and then publisted the following:
| am sparkling. VYou are unusally talkative. He is drunk.
| am beautifu?. You have good features. She isn't bad-looking, if you
like the type.
| am a creative writer. You have a journalistic flair. _He is a pros-

perous hack. (Hayakawa, S.l. Language in Thought and Action.
New York: Harcourt, Brace & World, Inc., 1964, p. 96.)

Not only do these ''conjugations' demonstrate connotation of words, but
they are also examples of our preoccupation with ourselves and of our differ-
ences in perception--the way we see the world. Another example of these dif-
ferences is the drawing by W. E. Hill, a cartoonist. He entitled it "My Wife
and My Mother-in-taw.'" (Hill, W. £., "My Wife and My Mother-in-law," Puck, |
November 6, 1915.) As you look at the picture, do you see the young wife?
Or do you see the mbther-in-law? If you find both of them, then try to see -,

one, then the other, alternating rapidly, until finally you see both of them

_at the san. time. 1t is this kind of flexibility al! of us have to develop

if we are to come near to understanding what another person's world is like.

In our classrooms we have to see not only the group of twenty-five to fifty

students before us, but we have to see each one of them and know each one of

them individually. In most classes, even when students have been assigned to
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them by placement test scores, we find a wide range of academic backgrounds,
gbi]ities, and motlvation. Some write fluently and effectively with very
fittle help, but others can hardly put a single word on paper. Our challenge
then ié to help them to become effective writers. We can accomplish this
goal by identifying students' individual needs, determining what a writing
course should be, and organizing a tutoring program.

After teaching conventiona! classes in paragraph writing for three years,
| became thoroughly disenchanted because ! ended each semester knowing that
| had not been able to reach some of the students--those who probably needed
my help the most. Although | had made appointments with them tc see me after
class or in my office, they seldom came. Their writing was extremely poor,
in some cases, illiterate. Looking back now, | realize that many probably
curld not read satisfactorily or understand many of the words | spoke.

My feelings of frustration were not unique. My collecagues were having
similar experiences. The only way to give these students the instruction
they needed was to place them in a course introductory to the paragraph writ-
ing course. In 1969, then, | began teaching sentence writing, a nine-week
session that consisted of two one-hour lectures a week to 150 students at
one time, and then meeting an additional six hours a week with groups of 50
for two hours with each group.

After a long, unsuccessful search to find a simple, yet detailed, pub-

lished text, | wrote the first version of Commanding Communication, my text,

which was published this ycar as Commanding Sentences by Scott, Foresman and

Company. 1t consisted of eighteen lessons, exercises, a pretest and a post-
test based on instructional objectives. | also produced 350 transparencies
that | used during lectures as | discussed aspects of language. The lessons

vere actually notes, mimeographed for the students, together with blanks for
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them to fil1l in after | had explained a concept. By showing them the answer
on a transparency, | was able to give them feedback immediately so that they
could COrrecf their notes and then use them as a basis for doing the exercise
following the lesson.

About a third of the students could keep up with the lectures and seemed
to enjoy them. But the remaining two-thirds needed much more help. As a
result, | arranged with a friend of mine at California State University,
Sacramento, to send upper division and graduate students to act as tutors dur-
ing two workshop sesslons a week. Most of the students did well with this
individual help, but there was still a large enough number who could not com-
prehend what | was explaining during the lecture Ehat | knew | needed a solu-
tion. It was simole. | discarded lectures completely the next year and
devoted twelve hours a week to the workshop sessions.
As | became very sensitive to the discomfort and discontent of studenfs,

I continued making changes and adjusting requirements to fit their -needs, but
| was careful not to be swayed by their every whim and, as a result, deprive
them of the firm support and guidance they needed to continue in the course,
"About the time ! was experiencing some success and resolving problems, three
men--Robert Frew, Richard Guches, and Robert Mehaffy-~-joined our staff in the
fall of 1970 and tried individualized instruction in'paragraph writing. By
the spring semester they had written units about selecting and limiting topics
for paragraphs and writing thesis statements and varlous kinds of paragraphs.
They began with a review of sentence writing--actually a summary of my course,
as vie were to discover later--and ended with the writing of an expository
essay. They, too, dispensed with lectures and chose insteaé to work with
students individually by acting as tutors themselves and using students as
tutors. Gradually several of our other colleagues have Jjoined us in this pro-

gram.




whai has happened Is that all of us function as tutors and diagnosticians,. By

testing, observation, and evaluation, we watch each student's progress or lack of

it and Aecide what his next step should be. A student not doing well in paragraph
writing may come into my class for help, or | might encourage a student to try paragraph
writing, especially after he has completed the first six units in my text. | might
mention at this point that our students are placed where they can function best either
by scores on our placement test or on a writing pretest | wrote with Bob Meha%fy. of
the 1,500 students entering, about one-thiid are ready for essay writing and two-thirds
need extra help. Of the two-thirds approximately one-fourth go into the sentence
writing course and the remainler into the paragraph writing course. |f we discover later
in the semester that students are misplaced, we move them immediately into the course
where they belong.

In a seven-semester period approximately 1,200 scudents enrolled in the sentence
writing course. Almost half completed the course. Of this group about two-thirds
completed one or more of our other writing courses. An additional one-sixth of the
total number enrolled but did not complete sentence wrfting; hnwever, they did complete
onc or more of our writing courses. We had, then, about a 60 percent completion rate.
Approximatély forty percent withdrew or received no credit. In ithis period many students
enrolled two, three, four, even five: times because they can work at their own pace, and
they can enter and leave as they choose. Sometimes they enter, try working a few weeks
but drop out, usually because they '"hate' English and cannot make themselves learn any~
thing about it. When they express such intense dislike, | let them pour wut their
feelings and then try to help them see that whether they take the course or not is entirely
tHeir decision. |If they aré not ready at the time, they can return at any future'time.
Some will stay after they have shared their frustrations with me, but some will leave
and return the next semester or a year or two later. When they return, they tell me that

they are really going to work hard, and they usually do.
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This kind of flexibility is extremely important to help students realize
they can and must make decisions for themselves, Soﬁetimes it takes a long time
for them to arrive at this point, especially those whose sclf-concept is very
low. They have to learn how to study, how to determine when they have prepared
themselves sufficiently for the tests at the end of each of the nine units in
the course, and b~w to face these Unit Reviews without apprehension. They can
develop a positive attitude toward their learning experience aﬁd acquire motiva-
tion if they are helped to experience success as they do the lessons covering
single concepts in each unit. TIf they do not experience a series of little
successes, they give up quickly because they have proved to themselves once
again they are stupid; their only course of action is to drop the course, They
are very different from the adequately motivated students who work largely by
themselves or in small grouns and who do not hesftate to ask questions when
they nced help.,

The reasons why some students feel inadequate are many. Frequently their
personal problems interfere with their being students, - For example, a young
man limped into class on a Thursday and hoped I would excuse his absence on
Monday and Tuesday because he had been shot in the leg that preceding weekend.
He assured me that he was getting along well. WOﬁén with families either have
sick children or trouble getting a baby sitter or serious financial problems.
Men frequently tell me that their homes are so noisy *that they ha 2 no place
to study except in my classroom or the library. 1 sometimes wonder how these
people can ever get enough time to concentrate on being students.

Others have been educationally deprived, and the results can be devastating,
However, they can learn to write competently if they learn grammar and syntax
as a basis for understanding how language functions and how they can then manipu-

late it to serve their purposcs. Among the growing number who advocate a guided
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course of study is John C, Mel}on, for example, who has found that practice with
specific structures, even though students may not remember formal names, improves
their ability to write fairly complex sentences. They have to learn about con-
structions which usually appear in written, not spoken,language, He reported

his findings in his NCTE Research Report No. 10, The late Franci$ Christensen

also used a patterned approach to examining and generating sentences, 1In his

article "The Course in Advanced Composition for Teachers," (College Composition

4
and_Communication, May, 1973, p. 165), he emphasized the neced for a better

unébrstanding of sentences and paragrsphs '"based on grammar and focused on
rhetorical function.'" Many teachers., linguists, and professors in teacher-
training colleges have pointed to the necessity of students having some generai
knowledge of grammar so that they can use a dictionary efficiently, punctuste
with confidence, and study a foreign language without having to be taught the
characteristics and functions of English first,

Thege teachers also recognize individual differences in abilities to use

language. The reasons for these diffcrences are explored in Psycholinguistics

(ﬁoston; Allyn and Baceon, Inc., 1970) by James Deese, who looks at language
frou the linguistic, psychological, =aal sociological viewpoints., Beginning
with the statement that '"a language is a sec of sentences," (p. 1) he traces
the development of language from infancy to adulthood and emphasizes several
times the need for adult stinulation in the growth of a child's normal linguis-
tic function, Without it, he says, "children are retarded both in linguistic
and motor development, S?ecinl training for these children later on scems to
help make up some but notiall the defect." (p. 63) He discusses a 1961 study
by Basil Bernstein, English sociologist, who found that middle and upper class
people use what he calls a formal style--garoful speech, highly structured,

because these people play intellectual games with language.'" As a result, it
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becomes analytic as well as descriptive and deals with abstractions in intricate

detail. 1In contrast, restricted or public language--the speech mode of the

lower class with a limited syntax--serves mainly for descriptions, and epeakers,
having little motivation to make meaning clear, find it d{fficult to state
analytigmgrguments and abstractions within its limits., Deese questions whether
Bernstein exaggerates the possible stylistic differences but concedes that there
are gradations of style which can be characterized by the two extremes,

(pp. 79-80) It would seem, then, that the student from the middle or upper
class family would do well writing spontancously and discovering his own style
because he has lived with and used a language with which he can express his
ideas, The deprived student, on the sther hand, has limited language experi-
ence to call upon when he tries to write his thoughts, He may know what he
feels and wants to say, but he experiences great frustration because he cannot
begin to put the necessary words on paper. This is the student, then, vho can
profit from the guided approach if he wants to learn,

Deese substantiates this idea as he discusses a study by Lenneberg (1967),
who concluded, after gathering cvidence »f the effects of brain damage on !in-
guistic abilities,\that the primary develepment of language comes to an end some
time around puberty and that further changes in language are entirely tne result
of lca;ning. Lenneberg says further that a person who has not acquired the
abilit; td use language effectively by his middle twenties probably will never
acquire it. (p. 58)

In comparing the language of children and adults, Peese discusses findings
of other studies. One, for example, is that children's early sentences are

short because the children's memory span is short, Even though adults produce

long, complicated sentences, children are able to understand them by simplifying

them, breaking them down into smaller parts. lowever, Deese points out, ''The
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development of elaborate sentence structure is a necessity." (p. 69) The grow-
ing child adds more and more words to his sentences just as the traveler feecls
the need to learn more of a foreign language because the phrase book becomes
very limiting., He says, in addition, that ". . ., the motivation for elabora-
tion of syntactic structures is not so much functional as it is simply the
result of internal pressure to that for which the srecies is natively adapted,"
(pe 70)

This internal pressutrc may account in part for the motivation many students
have when they enter a writing class for acqu?ring new techniques to make their
papers effective, Many of them tell me that they want to sound like profes-
sional writers. They can if they learn to use constructions seldom found in
spoken language., According to Andrew MacLeish, University of Minnesota, these
include participial modifiers, infinitive and absolute phrases, and noun clauses
at the beginning of a sentence to embed an idea rather than express it in a
subordinate clause or another sentence, and students may accomplish greater
economy by using nonrestrictive modifiers and appositives, Pointing ont that
speaking and writing are fundamentally differeant, MacLeish says that '"the wvriter
has an obligation to great accuracy; the recader demands more exactness because
writing is edited and permanent, Speech, on the other hand, i{s unplanned,
improvised, and temporary. Ve can conclude, then, that only immature writing
follnws patterns of spoken English. To ‘write as you hear it and speak it' is
not altogether a good maxim,,..Thus, the interfereuce of speech in writing is
one of the major problems in composition tcaching....Accordingly the composia
tion course must impart specific skills in using devices employed in good
written English, Without giving editirg priority over the more basic process
of free writing, the composition teacher should aim at incrcasing sensitivity

to structure and to alternatives to structurc," (MacLeish, Andrew. 'Some
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Structures for Wiitten Engligh,” English Journal, September, 1969, pp., 877-891.,)

Another benefit of this guided learning of grammar and syntax is that
gtudents can improve and enlarge their rcading comprehension by using syntactic
clues, 1In discussing an unpublished study on the recall of sentences, conducted
by Dr. Roger Wales of the University of Edinburgh in 1964, I, M, Schlesinger
said Dr. Wales presented sentences in three parts, divided in two ways, to his
subjects and tested their comprehe;sion of cach kind. This is an example:

. (1) The very old man

was always sitting down

on one of the big chairs,

{2) The very old

man was always sitting

down on one of the big chairs,
In the first example, the first line fs the subject man and its modifiers;
the second line is the verb was sitting and two adverbial modifiers always
and down, and the last onc is two prepositional phrases on one and of the
big chairs. In the second version the subject man was moved to the second line
with the verb was sitting and the adverb always, and the adverb down was moved
to the third line, Dr, Wales found that sentences '"were significantly ecasier
to learn when psesented as in (1) than when presented as in (2). Apparently,
it is easler to atoie in memory units in which a sentence is normally decoded,
i{.e.,, “he syntactical constituents vhich form the parts presented in (1)."

(Schlesinger, I. M. Sentence Structure and the Reading Process. The Hague,

Netherlands: Mouton & Co. N,V.,, Publishers, 1968, p. 27.)
In hig own experiments Schlesinger found thal a person's understanding of

a word group as well as his recognition of the grammatical units is important

O for comprehension., (p. 43) 1In addition, he learned that long sentences may be
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trdubleSome, especially for beginning readers, but that short sentences can be
difficult to read because they scem to be "cut up.'" (p. 79) In another experi-
ment he lgarned that indiscriminately simplifying complex sentences may cause
reading péoblems because the reader cannot link or consolidate ideas the way
the writef can iLf the writer shows these relaticnships by using appropriate
grammatical units and structure signal wordsi (ps 119) One other investigation
he reports pertains to a stylistic factor--beginning sentences with what he
calls "semantically indeterminate words, words that do not give the reader an
immediate clue about what the sentence is saying.' {pp. 142-143) He gives
this sentence as an exarpie:

After addressing the House of Commons, r. Churchill

left for a meeting with the Chief of Staff.
He points out that the subject of addreasing is unknown to the reader until

he gets to the main part of the sentencc and rcads Mr, Churchill, If, however,

the sentence were written like this,

After Mr., Churchill addressed the House of Commohs, he

left for a meeting with the Chief of Staff.,
the reader's recognition and comprehension would occur mere rapidly as he
reads, "After Mr. Churchill addressed . . .'" (p, 143) Obvicusly, these kinds
of syntactic clues and others, such as recognizing prepositions, conjunctions,

and subordinators so that they read word groups instead of single words, are

"usable if students learn characteristics and function of languagé.
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To help students learn grammar and syntax, | stress the understanding of the
fqnctIOn of language and interrelate the theory so that the students experience
building thelr knowledge in small, sequential steps. ! must emphasize that | am
not teaching grammar in the traditional way. :Instead | constantly relate their
learning of grammar to sentences which they either analyze or generate themselves.
This approach is similtar to that used by music teachers who give students little
snngs to play as soon as they begin their study and then add related practice exerciseeyk
so that they can learn theory as well. In addition, ! ask students to spend at least
four hours‘a week in class so that they get rontinuing practice just as they do
when they take music lessons. Those who come sporadically are bored by going back
over lessons they had read but remember in unusable fragments.

To develop the sequential steps | spent the first two years listening to students'.
responses to the exerclises | had written and learning where these exercises or
individual sentences were not in a logical sequence for the students' clear‘underr
standing. For example, the first version had passive verbs with transit?ve verhséin .
a very early lesson in the book. Students could undarstand transitive verhs'but found?éT
nassive verbs impossible; By .the time they get to Unit Seven in the present text;,: -
they are able to cope wlth passive verbs Another segmentrmoved to a'later part of i,f"
the book was the leSSOn on fragments 0riginafly ‘they were diSCUssed withreentenEe?
errors--comma fault (spllce) and run= ons--in the section on coordrnatlon, however,\7:

‘because fragments are ofter dependent clauSes and verbal phrases, students cou!d not

'd{“understand them and how to revise them Parallel structure al,o had been‘sn the




inkaddltion;ki wrote’and rewrote‘ekercises to give students experience with
;jingie concepts.;,For example. I originaiiy had an: exercise in which students were
;*to“identify adjectives and adverbs.x One student toid me that he. couid ieain more ,rﬁ'
?easi_yrlf he couid find oniy adverbs first ‘l rewrote the exerci5e by div Jing it

?into two parts so that he couid flnd adjectives in one part and adverbs in another
and‘adverbs in one Sentence., He couid see their reiatlonship to the words theyk

_jsentence'patterns to identify the nouns and verbs first, the remaining words then

“'re modifiers which he couid idbei Another student, a conscientious middie aged‘*

inciuded one with three independent ciauses instead of the usuai two He feit that




Because l agree wlth James Deese that language is a set of sentences, l beglnk
Zurse by defining a sentence.: I explaln that lt ls ‘a: slmple declaratlve state{
ment_hat has a subJect and a predlcate. Next, l show students how to Identify verb
3 nouns wlthmsentences by using slmple tests., lmmedlately afterward they apply
heSe»tests to word groups to determlne whether they are Sentences, and then they
kglearn;the flrst two sentence patterns, one with the lntrans!tive verb and the;other
isfwith'the‘transltive verb and d|rcct ob»ect.n One Iesson demonstrates the combnnung{
1f°f two sentences by elimlnatlng unnecessary words and wr:tlng elther a compound
kb;isubJect or a compound predlcate.: Other lessons glve deta:led explanat:ons of an d

g ¢

kﬂf‘experlencefﬁlth nouns and verbs, the baslc elements of sentences.; ln two lessons

t-~k’§lntroduCef,Sentence Keys,_a method of analyzing Sentences whlch students memorrz
“j;as lt ls developed ln the flrst three units. Only by recognlznng subJect and verb

fiﬁ?can they flnd thelr Way ln the maze of phrases and clauses that make up later

"sentences.v 8y the tlme they flnrsh this un:t »they understand»the_ylmple scntence t




" The fourth Unft"oh‘coordinatlon Is often a test of the’stUdent's understandfng

f;of basic sentence patterns and slmple sentences as he combines these into compound = i

sentences and uSes appropriate punctuatlon.k Those who have a f!rm foundatfon in

Hualng Sentence Keys to find 5ubject verb combinations move quick!y through th!s untt
those who haVe not accepted the need to be consistent in Iearning about language,pgl°

have to revlew Iessons !n the first three units and often must go back to Noun‘t

Tests and Verb Tests. before theY can complete the unit successfully.’ Thls Uﬂit“ﬁf'
;onstrates Very Well that Iearnlng is not lsnear for most people and that theY,
must be halped to aCQUtre a. sequential pattern._; o ' o :

«if?The ftfth unlt on pronouns and subJect Verb agreement, by contrast with pre ed

does not follow the written conventions.- By using the charts and !dentifylng the

*Dan gave chk<and l (me) tlckets to che game. Theyflearn to ’ftﬂisaa;g.iiu |
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,arekthe ones who learn for the moment , who learn ltems in lsolation ~ Usually thelr

‘ kproblem is not Inabllity to understand but a reluctance to exert themselves to build

‘fif’a framework of reference. They acquire, for fleeting moments, ‘bits and pieces but

'””lfnever'a usable whole The way I heip them is to answer thelr questions by showing

fltiithem the earlier lessons which contaln the Informatlon they should know lf they expect

fifto understand the system of ianguage
The seventh unlt, coverlng passlve verbs, verbals, and sentence editing,,is the
’1'fbeglnnlng of the last th|rd of the book a sectlon which helps students reflne thelr

m'wrutlng by revislng and edlting with confidence. After they have learned how and why

ff,“k,to Subordinate one Idea to another, they work weli with verbai phrases and enjoy thems

- ~hFor many it ls a high point |n the course because their ertIng begins to s0und more

'fraiike that of professional writers Those who have difficulty have to review verb

'i ,fparts to learn about prescnt participles and. gerunds, past partlciples, and anfinl-

"53tlves._ ln additlon, a detailed examinatiOn of verb forms helps them see that the pas

1_ipartlclple,'used without the auxiliary verb functions as a modifler., Those who

‘(i,?contiﬁue to be bewlldered by verbal phrases have not learned to evaluate ideas in

:flrelation to one another lt is neceSSary to give them more experience with combinin

ther by glving them addltional exerclses or by having them wr:teVSenten




57fc00rdinatlbn. They somet!mes lose slght of the fact that paral?e! structures have
fd1equal value, but the unit on. coordinatlon secems to reFresh the!r approach ro evaluatlng°'

1deas and balanclng them in pava"é' SthCf“fes- By the t'me they get to the ast.

JTessons tn whlch they edlt sentences. they are usually fa!rly relaxed ab0ut dependl

"?fon thetr own judgnent to determine whether t‘eir sentences are satisfactory.e.gft*

there are a!wavs some who contnnue to ask what is correct or Incorrect, and they h ve

to be told patlently that there are many p055|ble Ver5|ons of every sentence and-that

‘ff' isvfinal!y wrltten”depends on what the writer humself wants to say.’f

*,wk}At the end of‘each unit are X TRAS optlonal exercises for more experience with

: Form AM they go on to the next unlt.ix

For?those who belueve thcy are fallures when thcy'receIVek

they hav"yet to learn.




ready to _ake the test.u When they take some of the later tests In wh!ch they

ests the next day and reread the sertences. If they wish to rewrite, they may.~‘d

wkuncalledhfor apprehension.; We have had a few men and women burst In

vearsvas heykffnafly dectde to take the frrst Unit Review, eVen though we have
'fworked cfosely»wlth them and know that they are well prepared., The:pointwk,

theyjdo hot knOw“they are prepared, and they do not want to preve to themselves
1fagain thatkthey are Fallures.f 1 sometlmes help them relleve some of this tension
~,5y‘working wlth them throughyForm Aiwith the understandlng that they wull complet
"i”B,by themselves.yi‘n addItIOn, I urge all studentsfto use a;dictiona}y as

they w0rk;6nythe Unlt Revlew.i They s00n realize that l expect them to laarn t°

appiy the concept“’but not to memorize’every single detail, such as know:ng all




'Aristotle s toplcs of tnvention and the who what, when, vhere, why and how

: *‘“ffthat journalists ask I ask the student what his Fnterests are or what course o

:V%he enjoys the most.i When he names a tOptc, b ask hlm to wrlte |t down._ Then
';I ask him more questlons about the toplc to develop speclfic detafls. and he
;writes these down. it Is very easy, then, to show hlm that he has generated the
‘fements for a thesis statement and an outlnne of his paper. The flrst time '
,tadents do thisxthey 1ook at the paper with wide eyed astonishment. and they;fﬂ

vhecome very enthasfastic about beglnntng theEr writlng or going to the librarya

“to qet Speclflc Informat|0n. The next time many can organize thelr papers them-fj




My.aldes, the tutors come from Several sources, and they are for the mostrpart
Jﬁinghunpaid.; As ! mentloned earller, my flrst tutors were students from Ca)!fornaa State :
:'Unlverslty, Sacramento. The first year was, ldeal becauSe I had one tutor for each slx‘
‘k_s;to ten students.k But when other communrty colieges ln the area Iearned about my |

ﬁ°5b;kprogram and also wanted tutors, | could get only about half the number that 1 needed,

‘]*fhbHoweVer, at the same time, I dfscovered that tutors could be recruited from amOng the

‘students in composltion and I!terature courses at American River College.- Now, as my

) ;gsgaé; fshdxrjxeesch; im‘ese, ~¢qurses '.*w'é:, 'aref 'perpemaw ibh*:th'e .:Jfobfké,u,tf forstudn

f;»\we thlnk w0uld make good tutors Then, at the end of the semester, we take these

:students aside and Invite them to help us dur:ng the next semester.r F)attery'fwe

‘,have found, Is the best approach. And we haVe encouraged our other colleagu's to

ff.recommend promlsing prospects because the rnstructors of remedfal wrltang classes who;

".do not'teach advanced compositIOn end I!terature must Iook to other instructors as a




t:in the program. We are freed to work with the students individually, and we'are“
”ﬁ‘able to answer the tutor S questions as they arise.

Although the pald instructionai aide shouid be weii educated, tutors do not

1ehave to be experts to be competent. In fact, severai of my tutors have been former ";

istudents in my classes. The !nstructor working wnth tutors has to reailze that he ls

»taklng on another klnd of student when he acquires a tutor. lf»he cannot“accepttthe;

?tutor ln this way, he wiii feei the program is n)t working.

o The best approach for the tutor is to iet him try to function as a teacher and

éﬁ!eader with a smail group or Individual students and to iearn to reiate to the studenss;

;kindividually:

"As»he Is forced to answer questions and to find enough words to

: expialn a point. he quickiy reaiizes what his responslbiiities are. Because my

f{maternais are Complete, the tutors are able to find answers to most of their questlons

fsin the Iessons and by using the index.,T ln just two weeks those who have not take

yrthe course themselves are abie to go through the units and to answer questions .

Usuaiiy i have to heip them with the iesson 0n verbai phras”

”bforkthe first six units.'

'£ven thOugh tutors may have had extensive preparation in thetr subJect,'t

’ pprehensive as theykbegin tutoring because they take their responsibiiity'to the

'students seriousiy.» Often they arc unsure of themSelves because they doiiot know vha

'to expect Inethe ciassroom., The apprehension sometimes lasts oniy a week or'two or

'it may |ncrease for a‘week or two and then graduaiiy subside.~ By the end of the»first
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~ The exnerience Is also excellent for any student, business majors, for example, who
»may be in a 5upervlsorial poslt!on later on.

The tutors ! have had have ranged in age from elghteen-year oIds, new to co!lege,,

‘(, to ‘men and women in their fiftles and s[xtues Many of the women who have children =

'of thelr own . relate well to the students The men who have retfred from mtlltary

:servnce are effective They appear to be quzetly authoritative, yet show sincere con-
“‘5ffcern for the students having extreme dlfficulty The young men are appea1|ng to theki
;'eflhfemale students and relate well to the male studen : The young women sometlmes allowiw
Tjthemselves to be bellttled by male students who try to make the girls scurry around fﬁf.”
yifand serve them., All of them however, fulf:ll the students' need for a group leader.5

As I place students as tutors Tn other classes, I try to make sure that they

' ;ff;have adequate backgrounds for what theY WT“ teaCh ‘f the tutors Wa“t t° work !” the'
bffcompositlon or readlng courses, t find out whether they have completed these courses
; afjethemseIVes They are much more satisfied wcth their experuence when theY are falf‘Y
:{weli Prepared, and they do not burden tne instructor.a’ | k ’ k

fAlthough we have been able to work well with tutors who are only adequately‘4

As a result, they have had courses like adva

iare master s degree candidates

They can be flexable in thelr

‘LOrlgtnate accordlng to the guidelines We have Set




have been graded.a Once agaln, It is the appllcatlon of knowledge In a very practlcal g*
'way:that helps the tutor work effectively.

So that the tutors can share thelr experiences, I meet them as a group for one

hour'a week., As they talk about thelr apprehenslons, they soon learn that others

re experlenclng the same feellngs.~ We also review course materlals and examlne t

’plementary exerclses the students may complete. They receIVe B lf they attend"

ssband weekly meetlngs regularly lf they miss class meetlngs, they are expected

make up thelr tlme at other h0urs.5 They recelve A rf they wrl‘e_a summary f‘

Sh hours they spend tutorlng durlng theisemester., They can earn a ma'l'




kask other Instructors why they do not also lndlvldualnze lnstructlon.. The students j;ﬁ;}
"are convInCed that they have a falr chance to complete each course because they get a

;the help they need as they work on each unlt.

’ji Although our program Is different from those l have heard about as l have attendedfi
~f€vNCTE and four C‘s meetlng$, there are manY Engllsh teachers who haVe lndlvlduallZed }’vw
”ftlnstructlon In thelr classes successfully.( ln addltlon, many teachers ln other ;;
| 5ydiscapllnes, uslng Dr. Fred Keller s “reclpe“ For personalized lnstructl0n,;now»work
kdwlth students lndlvldually ln many courses._ For further lnformation about the work
,:fbelng done by Dr. . Gllmour Sherman _who is co- founder of PSl wlth Dr. Keller and
;fnow the dlrector of the Center for Personalnzed'lnstructlon at Georgetown University,

;f5y0u mlght llke to subscrlbe for the PSl Newsletter to learn about what IS happenlng

‘gsfeverywhere. _ijp‘"

At the preSent tlme my three colleagues and l are maklng plans to offer two

QfSectlons of a mOdular Freshman Engllsh program ln whlch students wlll work on sentence: :

'i'?wrltlng, paragraph writlng, and essay wrltlng ln the same classroom. we are trylng

hls approach 5° that we cankerase comp!etely the stigma Of a student havnng to enroll



